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I .   FOREWORD 


The  basic  purpose  of  the  Curriculum  Guide  is  to  help  teachers 
and  administrators  implement  a  program  which  will  facilitate  the  learning 
of  German  for  students  in  the  secondary  schools  of  Alberta.   By  indicating 
selected  language  content  and  expected  linguistic  and  attitudinal  behaviors 
for  each  of  the  three  levels  of  language  learning,  it  is  hoped  that  school 
systems  choosing  to  offer  German  in  the  junior  high  grades  may  more  easily 
plan  a  program  which  can  be  integrated  into  a  meaningful  series  of  sequen- 
tial learning  activities.  For  purposes  of  this  publication,  a  level  of 
language  learning  is  defined  as  the  acquisition  of  a  set  of  behaviors 
which  includes  knowledge  of  language  content  and  performance  in  terms  of 
linguistic  and  attitudinal  change.  Although  a  level  of  language  learning 
may  be  equated  in  a  general  way  with  "a  year"  or  "years"  of  learning,  or 
even  "grades",  the  term  as  used  in  the  Curriculum  Guide  indicates  a 
student's  level  of  linguistic  development  rather  than  his  years  of  study 
or  grade  placement. 


A  second  language  may  be  introduced  into  the  schools  of  Alberta 
at  the  junior  high  school  on  an  elective  basis,  either  as  a  Group  A  option 
or  as  a  Group  B  option.  When  a  language  is  offered  as  a  Group  B  option,  it 
should  conform  to  the  principles  underlying  the  classification  as  outlined 
in  the  Junior-Senior  High  School  Handbook.  The  implementation  will  vary 
from  school  to  school  dependent  upon  the  human  and  material  resources 
available . 

However,  when  a  second  language  is  offered  as  a  Group  A  option, 
every  effort  should  be  made  to  have  the  program  integrated  with  programs  of 
the  Senior  High  School.  An  integrated  language  program  is  essential  if 
students  are  to  continue  in  a  second  language  program.   It  is  recommended 
that  junior  and  senior  high  teachers  and  administrators  meet  frequently 
to  assure  a  sequential  program. 


LEVEL  ONE  is  defined  as  an  initial   learning  experience  in  German, 
Given  the  conditions  under  which  second  language  learning  is  scheduled  in 
the  secondary  schools  of  Alberta,  the  following  alternatives  are  possible 
at  LEVEL  ONE: 

(a)  One  Year:  Grade  10;  i.e.  German  10 

(b)  Two  Years:  i.    Grades  7  and  8 

ii.   Grades  8  and  9 
iii.   Grades  7  and  9 


(c)  Three  Years:        Grades  7,  8  and  9 


Needless  to  say,  however,  an  initial  program  in  German, which  is 
considerably  longer  than  the  standard  8,000  minutes  usually  accorded  to  the 
learning  of  a  second  language  in  one  year  of  senior  high  school,  should 
enable  students  to  develop  a  greater  understanding  of  the  structure  of  the 
language;  it  should  also  enable  students  to  acquire  a  wide  vocabulary  and 
to  use  the  language  with  greater  facility  than  those  students  who  are 
exposed  to  language  learning  during  one  year  of  senior  high  school  only. 

LEVEL  TWO  is  defined  as  an  intermediate  learning  experience  in 
German,  which  will  include  the  last  two  years  of  high  school  study,  i.e. 
German  20  and  30. 


LEVEL  THREE  then  becomes  an  advanced  learning  experience  in  which 
students  are  encouraged  to  increase  their  proficiency  in  German.  German  31 
is  designed  for  students  at  this  level. 


It  should  be  noted  that  the  language  content  and  expected 
linguistic  and  attitudinal  behaviors  suggested  on  the  following  pages  are 
intended  as  both  terminal  and  minimal  objectives  for  each  of  the  three  levels, 


This  Curriculum  Guide  does  not  advocate  one  methodology  or  learning 
style.   It  is  hoped  that  this  publication  will  be  of  use  to  all  teachers  of 
German  regardless  of  methodological  persuasion  or  choice  of  teaching 
materials  or  media.  For  general  and  specific  methodological  ideas,  the 
reader  is  referred  to  Resource  Materials  -  A  Listing  Prepared  for  Teachers 
of  German  as  a  Second  Language  (Secondary),  Department  of  Education, 
Alberta,  197U. 
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II .   INTRODUCTION 


A.   WHY  LEARN  A  SECOND  LANGUAGE 

Ever  increasing  technological  advances  in  communication  and 
transportation  will  make  most  Canadians  truly  citizens  of  the  global 
community  and  will  bring  the  present  generation  into  contact  with  other 
cultures . 

The  objectives  for  studying  a  second  language  should  be  based  not 
only  on  the  practical  aim  of  acquiring  the  tools  of  communication,  but  also 
on  the  humanistic  goal  of  appreciating  other  cultures.  Thus,  the  learning 
of  a  second  language  provides  the  student  with  a  substantial  body  of  useful 
linguistic  skills.  Furthermore,  he  will  develop  certain  insights  into 
sociological  and  cultural  attitudes  as  reflected  by  the  language. 


B.   WHY  LEARN  GERMAN 

The  German  people  have  offered  much  to  mankind  in  the  humanities , 
the  social  and  the  natural  sciences.   Consequently,  in  most  advanced  studies, 
be  they  philosophy,  psychology,  theology,  music,  physics  or  others,  the 
knowledge  of  German  is  an  important  research  tool.  Much  technical  liter- 
ature published  in  German  is  unavailable  in  translation  and  only  accessible 
to  those  who  know  this  language. 

German  is  spoken  by  approximately  one  hundred  million  people.  Of 
these  about  sixty-two  million  live  in  the  German  Federal  Republic,  seven- 
teen million  in  the  German  Democratic  Republic,  seven  million  in  Austria, 
four  million  in  Switzerland  and  a  substantial  number  in  the  Americas,  in 
Australia,  and  in  South  and  East  Africa. 

According  to  the  Canadian  Census  of  1971  >  the  Germans  formed  the 
third  largest  ethnic  group,  numbering  1,31T»195.  Of  this  number  53^170 
are  living  in  the  three  Prairie  Provinces .   The  German  people  form  the 
second  largest  ethnic  group  in  Alberta,  representing  231,010  of  the  total 
population  of  1,627,875. 

In  Canada,  many  newspapers  and  periodicals  are  published 
regularly  in  the  German  language.  Radio  and  television  programs  are 
broadcast  in  this  language  and  German  movies  are  shown  regularly  in  the 
larger  urban  centres.  The  Canadian  student  of  German  learns  a  language 
which  is  used  by  thousands  of  Canadians.  He  will  find  ample  opportunity  to 
practice  speaking  with  people  who  still  use  German  for  daily  communication. 
He  will  also  get  to  know  the  historical  and  cultural  background  of  an 
important  segment  of  the  Canadian  population. 
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C.   THE  LEARNING  PROCESS  AS  IT  RELATES  TO  THE  NATURE  OF  LANGUAGE 

For  more  than  a  decade  the  science  of  linguistics  has  offered  many- 
insights  into  the  nature  of  language,  which  have  influenced  the  methodology 
of  second  language  instruction.  Frank  Grittner  states  that  linguistic 
science  has  three  main  implications  for  the  teaching  of  second  languages: 

1.  Language  is  a  system  of  sound  symbols.   These  sounds  must 
he  learned  not  only  as  individual  entities  but  also  as  they 
function  in  the  normal  flow  of  speech. 

2.  The  process  of  learning  to  use  the  sound  system  must  not  be 
contaminated  by  improper  introduction  of  the  writing  system. 
The  two  must  be  kept  distinctly  separate  in  the  student's 
mind. 

3.  Intensive  oral  drill  must  be  directed  toward  the  conflict 
points .   There  are  sounds ,  structures ,  and  word  orders  in 
the  foreign  language  which  differ  greatly  from  those  of 
English  (or  which  are  non-existent  in  English)  and  which, 
therefore,  present  a  major  learning  problem. 

These  points  stress  the  primacy  of  the  oral  aspect  of  language,  for  man  learns 
to  communicate  first  in  an  oral  fashion  and  only  much  later  through  the 
written  word.   It  is  also  important  to  realize  the  significance  of  some  of 
the  arbitrary  conventions  of  both  the  oral  and  written  language.   Second 
language  instruction  must  recognize  the  phonetic  and  structural  differences 
between  the  native  and  target  languages  in  order  to  develop  a  methodology 
which  will  attempt  to  overcome  this  problem  of  negative  transfer. 


Frank  M.  Grittner,  Teaching  Foreign  Languages .   New  York: 
Harper  &  Row,  Publishers  Inc.,  1969,  pages  55-56. 


III.   GOALS  AND  OBJECTIVES 


The  long  range  goals  in  the  study  of  modern  languages  are  cultural 
understanding  and  effective  communication.  Achievement  of  these  goals 
exclusively  in  a  school  setting  is  unrealistic.   The  development  of  cultural 
understanding  and  linguistic  proficiency  is  a  complex  process  involving  a 
variety  of  language  experiences  and  exposure  to  the  culture  of  the  people 
whose  language  is  being  studied.   It  is  desirable,  however,  that  in  a  school 
program  some  progress  be  made  towards  realization  of  each  of  the  more 
specific  goals  outlined  below. 
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A.   CULTURAL  OBJECTIVES 

The  student  should  develop 

1.  an  awareness  of  the  values  and  behavior  patterns  of  the  people 
whose  language  the  student  studies. 

2.  an  appreciation  of  the  contributions  made  to  civilization  by 
these  people. 


B.   LINGUISTIC  OBJECTIVES 


The  student  should  be  able 


1.  to  understand  the  structure  and  functioning  of  the  target 
language . 

2.  to  apply  this  knowledge  for  the  acquisition  of  skills  needed 

a.  to  understand  the  language  when  spoken  at  a  normal  speed 
on  a  subject  within  the  range  of  the  student's  linguistic 
experience  and  areas  of  interest. 

b.  to  speak  the  language  well  enough  to  communicate  within 
the  student's  range  of  linguistic  experience  and  interest 

c.  to  read  in  the  target  language  for  information  and 
enjoyment. 

d.  to  write  with  reasonable  ease  what  he  can  verbally 
express. 


IV.   THE  RELATIONSHIP  BETWEEN  LANGUAGE  CONTENT 
AND  LINGUISTIC  AND  ATTITUDINAL  BEHAVIOR 


Accepting  the  premise  that  linguistic  and  attitudinal  behavior 
cannot  be  divorced  from  language  content,  the  table  below  attempts  to 
clarify  the  meaning  of  and  the  relationship  existing  between  these  two 
aspects  of  language  acquisition. 


CONTENT 


BEHAVIOR 


divides  the  language  into 


PHONOLOGY 


STRUCTURE 


VOCABULARY 


CULTURE 


describes  how  the  student  is  expected  to 
perform  at  the  end  of  a  certain  level  of 
language  learning,  e.g. 


demonstrating  ability  to  RECOGNIZE  sound 
differences 


demonstrating  ability  to  REPRODUCE  these 
sounds 


demonstrating  ability  to  UNDERSTAND 
utterances  and  GIVING  meaningful  REPLIES 


demonstrating  ability  to  SELECT  and  USE 
words,  (phrases  and  sentences) 


demonstrating  ability  to  INTEGRATE  CULTURAL 
ASPECTS  of  target  language  into  a  personal 
value  system 


V.   SUGGESTED  EXPECTATIONS  FOR  GERMAN  AT  THE  END  OF  LEVEL  ONE 


The  curricular  outline  which  follows  identifies  the  language 
content  to  which  students  will  he  exposed  during  LEVEL  ONE,  and  it 
suggests  the  linguistic  and  attitudinal  behaviors  expected  of  students 
at  the  end  of  that  level  of  a  language  learning  experience.  LEVEL  ONE  is 
considered  to  be  an  initial   experience  in  learning  the  German  language 
and  it  may  occur  at  any  grade(s)  of  the  student's  career  in  the  secondary 
school.   The  number  of  years  of  study  required  to  complete  successfully 
LEVEL  ONE,  however,  will  vary  depending  upon  many  factors  related  to 
language  learning.   The  completion  of  LEVEL  ONE  should  be  equated  with 
the  successful  completion  of  the  German  10  course. 
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A.   LANGUAGE  CONTENT 


The  phonetic  elements ,  structural  concepts ,  vocabulary  and 
cultural  items  identified  below  are  suggested  as  language  content  for  a 
LEVEL  ONE  German  program  in  the  secondary  schools  of  Alberta.   The  concepts, 
unless  otherwise  indicated,  are  to  be  mastered   (M)  to  the  point  where 
students  can  use  them  functionally  in  active  oral  forms  of  communication 
and  to  a  lesser  degree  in  written  forms.  Other  concepts  are  to  be  recognized 
(R)  in  listening  and  reading  activities.  Recognition  content  will  be 
reviewed  in  later  stages  of  language  learning  to  achieve  mastery. 


1.   PHONOLOGY 

A  student  should  "be  knowledgeable  of  the  phonological 
elements  listed  below: 

a.  All  vowel  phonemes:   long  and  short,  a,  e,  i,  o,  u 

b.  All  "Umlaut"  phonemes:   long  and  short,  a,  6,  u,  with 
particular  attention  to  o  and  u 

c.  All  diphthong  phonemes:  au,  au-eu,  ai-ei,  ie 

d.  All  consonant  phonemes  with  special  attention  to  interference 
problems  such  as  1,  r,  v,  w,  z,  as  well  as  -ich  and  -ach 
sounds 

e.  Among  the  consonant  combination  special  attention  is  to  be 
given  to:   sp-  and  st- 

f .  Three  patterns  of  intonation  with  special  attention  to  the 
interrogative 
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2 .   STRUCTURE 

A  student  should  have  knowledge  of  the  following  structural 
concepts: 


Gender 


Number 


Case 


Nouns  and  their  articles 

i .   Nouns 

ii.  Definite  articles 

iii.  Indefinite  articles 
(ein-words) 

iv.  Negative  forms 
(kein-words) 


masculine 
neuter 

feminine 


singular 
plural 


iive 
;ive | 


nominative 
accusat' 


dative 
genitive 


h .  Pronouns 

i.   Personal 


i  i .   Int  er r ogat  i ve 


singular 
plural 


nominative 
accusative 


M 


dative   |  R 

nominative    M 
accusative  j 

dative       R 
genitive 


c .  Verbs 

i.   Principal  parts 

ii.   Tenses 


infinitive 
simple  past 
past  participle_ 

present 

present  perfect 
(haben,  sein  as 
aux.  verbs) 

future 
simple  past 


M 


M 
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iii.  Imperative  forms 


iv.  Auxiliary  verbs 


polite 

familiar  singular 

familiar  plural 


haben 

sein 

werden 


M 


M 


d.  Prepositions 

i.   Accusative 
ii .  Dative 

iii.  Accusative  or 
Dative 


durch  -  fur  -  gegen  -  ohne  -  urn 


aus  -  bei  -  mit  -  nach  -  seit  -  von 
zu  -  gegeniiber  


M 

R 


an  -  auf  -  in  -  hinter  -  zwischen 
uber  -  unter  -  neben  -  vor 


e.  Adjectives 

i.   Demonstrative 


ii.  Possessive 


iii.  Descriptive 


dieser  -  jeder  (alle  pi.) 
mancher  -  welcher 


mein  -  dein  -  sein  -  ihr 
unser  -  euer  -  ihr  -  Ihr 


nominative 
accusative 


dative 
genitive 


nominative 
accusative 


dative 
genitive 


descriptive  adjectives  used  as 
predicate  adjectives  (no  endings) 

adjective  endings  for  descriptive 
adjective  (preceded  &  unpreceded) 


M 


M 


R 


M 


f.  Adverbs 

The  use  of  adverbs 


M 
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g.   Word  Order 


i.    Normal  word  order         Subject  -  verb:  also  after  M 

coordinating  conjunctions  such  as: 
aber  -  oder  -  und  denn  -  sondern 


ii.   Inverted  "word  order 

-  (interrogative)  verb  - 
subject 

-  when  the  sentence  begins  with 
something  other  than  the  subject  such  as: 


M 


adverb  Gestern  sah  ich  den  Mann        J  M 

direct  object  Den  Mann  sah  ich  gestern  |  M 


-  main  clause  in  second    Weil  er  mude  war,  ging  er  R 

position  zu  Bett  


-  in  the  imperative       Gehen  Sie  nach  Hause!  |  M 

iii.  Dependent  word  order 


-  After  subordinate  conjunctions      weil,  daB,  etc.       R 


-  Finite  verb  in  final  position       Er  ging  zu  Bett,  R 

weil  er  mude  war. 
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3 .   VOCABULARY 

a.  Increase  in  vocabulary  cannot  be  stated  in  exact  figures  as  the 
number  of  active  and  passive  words  acquired  is  a  matter  of  student's 
individual  progress  and  interest. 

b.  Passive  vocabulary  -will  be  larger  than  active,  but  extent  of  both  will 
depend  upon  student's  interest  and  willingness  to  speak  and  read  German. 

c.  A  variety  of  graded  readers  may  be  used  during  the  later  stages  of 
LEVEL  ONE. 

d.  A  student  should  have  knowledge  of  vocabulary  items  which  are 

i.    common  to  the  following  themes 

School  -  class,  dates,  special  occasions,  time,  numbers 

Friends  and  Family  -  sports,  occupations 

Home  -  telephone,  games,  leisure,  travel 

Food  -  restaurant ,  meals 

Clothing  -  shopping,  seasons,  weather 

Health  -  parts  of  the  body,  sickness,  accidents 

Environment  -  urban,  rural,  pets 

ii.   based  on  word  frequency  counts 

Verbs:  kommen  -  machen  -  gehen  -  sagen  -  glauben  -  essen 
sehen  -  finden  -  schreiben  -  fahren  -  wissen 
liegen  -  lassen  -  arbeiten 

Adjectives:  schon  -  schnell  -  klein  -  nett  -  grofi  -  ganz 
gut  -  kalt  -  schlecht  -  anders  -  letzt  -  nachst 
langsam  -  hiibsch  -  toll  -  alt  -  ruhig  -  kurz 
hoch  -  interessant 

Adverbs:  jetzt  -  bald  -  endlich  -  manchmal  -  oft  -  nie 
sofort  -  immer  -  heute  -  gestern  -  abends  -  gern 
plotzlich  -  vielleicht  -  ganz  -  etwas  -  viel 
dort  -  da  -  hier  -  oben  -  unten  -  rechts  -  links 
wie  -  wo  -  wann  -  warum  -  wieviel  -  wohin  -  woher. 
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k .   CULTURE 

German  culture  should  be  an  integral  and  natural  part  of 
teaching  German  hut  should  not   take  the  place  of  teaching  the  language, 
The  classroom  should  reflect  a  German  environment  through  the  use  of 
posters,  maps,  newspapers,  magazines,  books,  tapes,  records  and  films; 
thus  stimulating  the  students  interest  in  learning  about  the  following: 

a.  German  names 

b.  Forms  of  address 

c.  German  school  day  and  school  year 

d.  Travel  in  Germany  -  2U  hour  clock 

e.  Typical  foods 

f.  Dress  (regional) 

g.  Sports 

h.  Housing  in  Germany 

i.  Songs  and  music  -  rhymes 

j .  Holidays 

k.  Other  German  speaking  countries  -  Austria,  Switzerland. 
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B.   LINGUISTIC  AND  ATTITUDINAL  BEHAVIORS 

Upon  completion  of  LEVEL  ONE,  it  is  expected  that  students 
will  be  able  to  demonstrate  the  behaviors  indicated  in  each  of  the 
following  skills  and  attitudes 

1.  LISTENING 

Discriminate  among  various  phonological  differences  by 

a.  Recognizing  sound  differences  which  affect  meaning,  such  as: 
i  and  u,  changes  in  stress,  case  endings,  etc. 

b.  Recognizing  differences  between  assertive,  imperative  and 
interrogative  intonation 

Comprehend  the  spoken  language  by 

a.  Making  appropriate  non-verbal  physical  responses,  such  as 
nodding  and  other  gestures 

b.  Demonstrating  by  means  of  other  appropriate  responses  an 
adequate  comprehension  of  orally  presented  material 

e.g.  objective  tests,  multiple-choice  questions,  true-false 
questions 

c.  Making  verbal  responses  of  increasing  complexity 

2 .  SPEAKING 

Express  meaningful  utterances  with  reasonably  acceptable  pronunciation, 
intonation,  rhythm  and  speed  in  activities  such  as 

a.  Response  to  answers  with  relation  to  content  studied 

b.  Development  of  questions  in  connection  with  materials  used 

c.  Participation  in  directed  conversation  with  reference  to 
content  materials,  such  as  narration,  description,  etc. 

d.  Use  of  mastered  structures  in  real  and/or  simulated  situations, 
such  as  skits,  games,  discussions 

e.  Engage  in  conversations  with  a  variety  of  German  speakers, 
using  greetings,  introductions,  etc. 
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3.   READING 

Read  aloud  and  silently,  with  comprehension,  printed  materials  based 
on  familiar  oral  work  with  attention  to 

a.  Rhythm,  intonation,  speed 

b.  Association  of  letter  to  the  sound  it  represents 

c.  Recognition  in  context  of  a  wide  range  of  vocabulary 

k .   WRITING 

Write  with  reasonable  accuracy 

a.  Dictations 

b.  Sequentially  developed  exercises  involving  changes  in  numbers, 
gender,  word  order,  replacement,  possession,  negation,  interro- 
gation, command  and  tense 

c.  Responses  to  questions  based  on  previously  learned  materials 
and  on  reading  texts 

d.  Guided  compositions,  such  as  answer  questions  to  form  narration, 
supply  dialogue  of  one  person  in  a  conversation,  write  statements 
about  a  familiar  object,  series  of  pictures,  etc. 

5 .   ATTITUDES 

It  is  expected  that  students 

a.  Will  be  understanding  of  and  encouraging  about  others'  attempts 
to  express  themselves  in  German  and/or  other  languages 

b.  Will  be  receptive  to  spoken  German  and  will  make  an  effort  to 
listen  to  the  language 

c.  Will  become  increasingly  interested  in  written  forms  of  the 
language,  e.g.  newspapers,  magazines 

d.  Will  become  sufficiently  motivated  to  continue  the  study  of 
the  German  language 

e.  Will  become  more  appreciative  of  the  culture  of  German  speaking 
people. 


IT 
VI.   SUGGESTED  EXPECTATIONS  FOR  GERMAN 
AT  THE  END  OF  LEVEL  TWO 


The  curricular  outline  which  follows  is  an  attempt  to  identify 
the  language  content  to  which  students  will  be  exposed  during  the  inter- 
mediate level  of  language  learning  and  to  suggest  the  linguistic  behavior 
of  the  student  at  the  end  of  that  level.   This  is  defined  as  LEVEL  TWO. 
The  completion  of  LEVEL  TWO  should  be  equated  with  the  successful  completion 
of  German  20  and  30  courses . 
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A.   LANGUAGE  CONTENT 


The  phonetic  elements,  structural  concepts,  vocabulary  and 
cultural  items  identified  below  are  suggested  as  linguistic  content  for 
a  LEVEL  TWO  program  in  German  in  the  secondary  schools  of "Alberta.  The 
majority  of  the  concepts  identified  are  to  be  mastered  (M)  to  the  point 
where  students  can  use  them  functionally  in  active,  oral  and  written  forms 
of  communication.  Some  concepts  are  to  be  recognized  (R)  for  listening 
and  reading  purposes. 
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PHONOLOGY 

In  addition  to  the  phonological  elements  acquired  at  LEVEL  ONE,  a 
student  should  be  knowledgeable  of  the  phonological  element  of  stress 


a.  In  most  German  words  the  stress  is  on  the  stem  vowel 
e.g.  backen;  sagen;  Bruder,  Vater 

b.  Compound  nouns  stress  the  stem  vowel  of  the  first  noun 
e.g.  Handschuh;  Kuhlschrank;  Geburtstagsgeschenk 

c.  Words  of  non-Germanic  origin  stress  the  last  syllable 
e.g.  April;  Chauffeur;  Explosion;  Diktatur;  Apparat 

d.  Verbs  of  non-Germanic  origin  ending  in  -ieren  stress  the  -ie 
e.g.  amusieren;  diktieren;  spazieren 

e.  Separable  prefixes  are  stressed 
e.g.  abfahren;  untergehen;  zumachen 

f.  The  prefix  -un  is  stressed 

/        '  ' 

e.g.  unfahig;  Unfall;  unmteressant 

g.  The  suffix  -ei  is  stressed 

e.g.  Bucherei;  allerlei;  Konditorei. 
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2 .   STRUCTURE 

In  addition  to  the  structural  concepts  mastered  at  LEVEL  ONE,  a  student 
should  have  knowledge  of  the  following  structural  concepts 


Gender 


Number 


Case 


Nouns  and  their  articles 


i .    Nouns 

ii.   Definite  articles 
iii.   Indefinite 
articles 
iv.   Negative  forms 


masculine 

neuter 

feminine 


singular 
plural 


dative 
genitive 


b .  Pronouns 

i.    Personal 

i  i .   Int  err ogat  ive 

iii.  Relative 

iv.   Reflexive 

c .  Verbs 

i.    Tenses 


11. 


in. 


iv. 


v. 


Modal  verbs 


Dependent 
infinitive 

Subjunctive 
if  clause: 


future 
simple  past 

past  perfect 


singular 
plural 


singular 


konnen ,  sollen , 
wollen,  durfen, 
mtissen,  mo'gen 


M 


Er  versprach  zu  kommen. 


Wenn  er  Geld  hStte,  wurde 
er  einen  Wagen  kaufen. 


contrary  to  fact  Ware  sie  tiichtiger,  konnte 
condition:       sie  mehr  Geld  verdienen. 


Passive  voice 


Das  Haus  wurde  durch 
Feuer  zerstSrt. 
Das  Kind  wird  vom 
Arzt  untersucht. 


nominative 
accusative 
dative 

accusative 
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d.  Prepositions 
i.    Dative 

ii.   Accusative  or  Dative 

iii.   Genitive 


iv.   Prepositional 
compounds 


aus  -  bei  -  mit  -  nach  -  seit  -  von 
zu  -  gegeniiber 

an  -  auf  -  in  -  hinter  -  zwischen  - 
uber  -  unter  -  neben  -  vor 

anstatt  -  statt  -  wahrend  -  wegen  - 
trotz 

da-compounds ,  wo-compounds 


e.   Adjectives 

i.    Demonstrative 

ii.   Possessive 

iii.  Descriptive 


i v .    Compar at  i ve  and 

superlative  forms 


dieser,  jeder,  etc. 


mein,  dein,  etc, 


dative 
genitive 

dative 
genitive 


all  case  endings  for 
descriptive  adjectives, 
preceded  and  unpreceded 

commonly  used;  regular  and 
irregular 


f .  Word  Order 

i.    Dependent  word  order 
after  subordinate 
conjunctions  and 
relative  pronouns: 

ii.   Inversion: 

Main  clause  in 
second  position: 

iii.   Order  of  dative  and 
accusative  objects: 

Two  nouns : 

One  noun,  one  pronoun: 


Er  ging  zu  Bett,  weil  er  mude  war, 

Das  ist  der  Schiller,  der  das  Buch 
gelesen  hat. 


Weil  er  mude  war,  ging  er  zu  Bett 


Er  gibt  dem  Jungen  den  Ball. 

Er  gibt  ihm  den  Ball. 
Er  gibt  ihn  dem  Jungen. 


Two  pronouns 


Er  gibt  ihn  ihm. 
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3.   VOCABULARY 

a.  Amount  of  active  and  passive  vocabulary  is  a  matter  of  student's 
individual  progress .  A  high  rate  of  active  vocabulary  should  be 
aimed  for  through  a  wide  range  of  conversational  topics  giving 
the  student  the  opportunity  to  communicate  in  a  variety  of  real 
situations . 

b.  The  selection  of  vocabulary  items  should  be  a  matter  to  be  decided 
upon  by  students  and  teachers.  The  following  criteria  for  selection 
are  suggested 

i.    Are  the  words  selected  appropriate  to  the  interests  and 
needs  of  the  students? 

ii.   Do  the  words  selected  permit  the  student  to  gain  facility 
for  more  effective  communication  in  a  variety  of  real 
situations? 

iii.  Do  the  words  selected  offer  experiences  within  which  students 
and  teachers  can  effectively  operate? 


CULTURE 

Culture  studied  at  LEVEL  TWO  includes  the  following 

i.  Festivals,  fairs 

ii.  Legends,  fairy  tales 

iii.  Folklore,  proverbs 

iv.  Music  -  traditional  and  popular 

v.  Current  events  -  newspapers,  magazines,  radio 

vi.  Letter  writing 

vii.  Geography  of  German-speaking  countries 

viii.  German- speaking  countries 

-  educational  system 

-  government  system 

-  historical  highlights  -  famous  people 

ix.   German  influence  in  Canada 

-  immigrants 

-  German  settlements 

-  Canadians  of  German  descent 
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B.   LINGUISTIC  AND  ATTITUDINAL  BEHAVIORS 


Upon  completion  of  LEVEL  TWO,  it  is  expected  that  students  will 
be  able  to  demonstrate  the  behaviors  indicated  in  each  of  the  following 
skills  and  attitudes. 

1.  LISTENING 

Improving  listening  and  comprehension  skills  to  the  extent  that  a 
student  can  more  easily  understand  a  variety  of  native  speakers  as 
well  as  records ,  tapes  and  films 

2 .  SPEAKING 

Improving  the  speaking  skills  to  enable  the  student  to  function 
effectively  and  independently  in  a  variety  of  life  situations 

3.  READING 

Improving  the  reading  skills  so  that  the  student  will  be  able  to 
comprehend  the  essence  of  non-technical  printed  materials 

k .     WRITING 

Improving  the  writing  skills  to  the  extent  that  a  student  may  compose 
a  variety  of  written  expressions  such  as  short  reports,  letters  and 
creative  compositions 

5 .   ATTITUDES 

It  is  expected  that  students 

a.  will  seek  to  expand  their  listening  skills  in  the  German  language 
through  records,  tapes,  radio,  television  and  films 

b.  will  overcome  their  initial  inhibitions  and  speak  more  freely 
in  the  German  language 

c.  will  continue  to  expand  their  interest  in  the  printed  forms 
of  the  German  language  by  reading  cartoons ,  newspapers , 
magazines ,  and  books 

d.  will  be  motivated  to  initiate  and  continue  correspondence  in  the 
German  language 

e.  will  be  sufficiently  motivated  to  continue  the  study  of  the 
German  language 

f .  will  become  more  appreciative  of  the  culture  of  German-speaking 
people . 
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VII.   SUGGESTED  EXPECTATIONS  FOR  GERMAN 
AT  THE  END  OF  LEVEL  THREE 


The  curricular  outline  which  follows  is  an  attempt  to  identify 
the  language  content  to  which  students  will  be  exposed  during  the  advanced 
level  of  language  learning  and  to  suggest  the  linguistic  behavior  of  the 
student  at  the  end  of  that  level.  This  is  defined  as  LEVEL  THREE  and  it 
should  reflect  a  greater  concern  for  cultural  understanding  and  an  apprecia- 
tion of  the  German  way  of  life  rather  than  the  exclusive  development  of 
linguistic  skills.   Its  completion  should  he  equated  with  the  successful 
completion  of  the  German  31  course. 
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A.   LANGUAGE  CONTENT 


The  phonetic  elements ,  structural  concepts ,  vocabulary  and 
cultural  items  identified  below  are  suggested  as  linguistic  content  for  a 
LEVEL  THREE  program  in  German  in  the  secondary  schools  of  Alberta.   The 
concepts  identified  are  to  be  mastered  to  the  point  where  students  can 
use  them  functionally  in  active,  oral  and  written  forms  of  communication. 
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1.   PHONOLOGY 

In  addition  to  the  phonological  elements  acquired  at  LEVEL  TWO  a  student 
should 

a.  become  increasingly  aware  of  the  subtle  differences  in  pronunciation. 

b.  recognize  poetic  variations  in  the  language:  phrasing,  rhythm, 
intonation,  word  forms  e.g.  contractions,  and  the  dropping  and 
adding  of  syllables. 


2 .   STRUCTURE 

The  student  should  be  knowledgeable  of  all  the  structural  concepts 
including 

Past  Perfect  Tense 

Dependent  Infinitive 

Subjunctive  (including  indirect  discourse) 

Passive  Voice 


3 .   VOCABULARY 

Choice  of  instructional  materials  should  be  based  on  the  ability, 
interest  and  maturity  of  students  for  the  purpose  of  developing  a 
sensitivity  to  the  differences  between  spoken  and  written  vocabulary 
and  between  contemporary  and  linguistic  forms,  words  and  expressions. 


h.      CULTURE 

Books ,  magazines ,  tapes ,  films  and  records  are  reference  materials 
which  can  be  used  directly  by  students. 
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B.   LINGUISTIC  AND  ATTITUDINAL  BEHAVIORS 


Upon  completion  of  LEVEL  THREE  it  is  expected  that  students  will 
be  able  to  demonstrate  the  behaviors  indicated  in  each  of  the  following 
skills . 


LISTENING 

Understanding  a  variety  of  native  speakers ,  including  different  levels 
of  language  and  different  listening  situations  (conversations, 
public  lectures,  mechanically-transmitted  speech) 


2 .  SPEAKING 

Oral  fluency  in  discussing  everyday-life  topics  and  current  events 

3 .  READING 

Reading  the  daily  press,  texts  related  to  some  technical  and  scientific 
subjects,  not  excluding  literary  selections 

h.     WRITING 

Written  expression  in  keeping  with  the  student's  present  or  future 
needs. 

5 .   ATTITUDES 

Further  development  of  attitudes  acquired  in  LEVEL  TWO  in  order  that 
the  student  accept  responsibility  for 

a.  maintaining  and  improving  his  proficiency  in  the  language 

b.  integrating  the  language  and  culture  into  his  value  system. 
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VIII.   EVALUATION 


Evaluation  should  be  a  continuous  process  reflecting  stated 
objectives.   Since  the  learning  of  a  second  language  assumes  a  progression 
from  simple  to  more  complex  behavior,  the  initial  period  of  instruction  in 
LEVEL  ONE  should  be  primarily  oral.   Therefore,  students  will  be  expected 
to  progress  from  the  ability  to  demonstrate  oral  discrimination,  through 
verbal  and  motor  activities  which  demonstrate  comprehension,  to  free 
conversation  based  on  their  range  of  experiences.   Incldded  in  this 
progression  is  reproduction  of  modeled  sounds ,  answers  to  direct  short 
questions  and  comprehension  of  original  utterances.  Testing,  then  should 
be  based  on  pronunciation  and  non-written  expressions. 


As  reading  and  writing  are  added,  they  too  will  have  to  be  tested 
and  thus  evaluation  will  become  formalized.  Although  listening  and 
comprehension  will  still  be  important,  students  will  have  to  demonstrate 
control  of  written  vocabulary,  phonological  elements  and  grammatical  concepts 
Teachers  should  attempt  to  balance  testing  techniques  to  include  recognition, 
comprehension,  recall  and  creative  responses. 


IX.   RECOMMENDED  INSTRUCTIONAL  MATERIALS 
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JUNIOR  HIGH  GERMAN  AND  GERMAN  10 

Units  1-9 
Lessons  1-12 


A-LM,  Level  One  (Second  Edition) 

OR 
Verstehen  und  Sprechen  (1962) 


GERMAN  20 

A-LM,  Level  One  (Second  Edition) 

and 
A-LM,  Level  Two  (Second  Edition) 

OR 
Verstehen  und  Sprechen  (1962) 

and 
Sprechen  und  Lesen  (1963) 

OR 
Foundation  Course  in  German 
(Revised  Edition) 


Units  10-15 

Units  16-18 

Lessons  12-20 

Chapters  1-8 

Units  1-13  and  Review 
Lessons  1  &  2 


GERMAN  30 

A-LM,  Level  Two  (Second  Edition) 

OR 
Foundation  Course  in  German 
(Revised  Edition) 


Units  19-27 

Units  11+-25  and  Review 
Lessons  3  &  ^ 


GERMAN  31 

See  Supplement  to  1970 
Secondary  School  Curriculum 
Guide  for  German. 
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